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Provocation:
Yngve Lindvig
“THE WAY WE MEASURE COMPETENCIES
AND SKILLS IS ACTUALLY DESTROYING THE
SCHOOLS´ OPPORTUNITY TO BE 21ST
CENTURY-ORIENTATED.”

“I'm starting to wonder: Where do children get information about reality
from?”

Assessments should empower teacher and student voices in the goal
towards progressive education (e.g. decolonizing practices).
The focus of education should not be centred on ‘teaching to the test’.
Education systems need to advance and consider prioritizing other
educational competencies.
Digital learning tools (such as LearnLab) can help to collect data. This
reduces the need for summative assessment while increasing the
possibilities of formative assessment.
Locally-tailored, trusted, formative assessment systems, with clear goals,
should be designed with the help of the teachers.
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Keynote 1:
Linda Darling-Hammond
“THERE IS MORE NEW KNOWLEDGE CREATED
BETWEEN 1999 AND 2003 THAN IN THE HISTORY OF
THE ENTIRE WORLD PRECEDING. WE CAN'T JUST
ASSUME THAT STUDENTS NEED TO MEMORIZE
SOME THINGS AND SPIT THEM BACK AND THEY ARE
READY FOR LIFE.”

“A predictor of success is the learning ability: the ability to get resources, figure
out what's going on, apply knowledge, work with others, collaborate, take
initiative, find new resources, find and implement things and actually correct
them yourself.”

Education needs to go beyond the belief that assessments strengthen high
school education for students to succeed in post-secondary education.
Assessments through standardized tests can reinforce negative predictors of
academic success, such as race (e.g. the SAT in the United States of
America).
Measuring learning through assessment is not productive because "the
learning ability" is a better predictor of success. This includes abilities to
transfer and apply knowledge; analyze, evaluate, weigh and balance;
communicate and collaborate; take initiative; find and use resources; plan
and implement; self-manage and improve; learn to learn.
Currently, there is a process to use assessments to strengthen high school
education. These assessments are how colleges admit students and help
prepare students to succeed in college examinations. Our focus needs to be
on developing and evaluating critical thinking, improving the quality and
equity of instruction, and helping students and teachers internalize
standards that will improve preparation.
Alternatives to standardized testing should be implemented, which include
performance
assessment
and
qualifications
assessment.
Globally,
performance assessment has been implemented and aims to have students
perform problem-solving skills through design thinking, analyzing data, and
report writing (e.g. The Reimagining College Access (RCA) initiative).
Qualifications assessment evaluates a student’s qualification, ability and
agency in course completion, assembling portfolios, and participating in
defending ideas before a committee.

More Resources
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Keynote 2:
Dylan Wiliam
“THERE IS NO PERFECT ASSESSMENT
SYSTEM. THERE ARE ALWAYS TRADEOFFS. AND THE BIG IDEA IS: WHAT
TRADE-OFFS ARE YOU MAKING?”

“The important point is: There is no such thing as a valid test; there are only
valid conclusions drawn from the assessment evidence.”

When looking at the examinations in your system, it is important to
understand why things are the way they are because things that are often
falsely perceived from an external perspective often make sense when
viewed in context. For example, the selection and placement of students is
separated in college entry examinations In the USA but combined in
England.
Assessment improvement includes making trade-offs. It is important to
identify not only the negative aspects of our current assessment practices
but to also acknowledge the things that such a system does well. When
proposing to change our examination system, we have to identify the
aspects that will improve as well as those that will worsen with the proposed
change.
The type of assessment we use has meanings, social consequences and
effects for members of the educational system. They help us know
something about students and send messages to all stakeholders about
what is considered valuable.
A principled approach to assessment design (distributed, synoptic, extensive,
manageable, trusted) is useful in the context where it will be implemented.
Therefore, its underlying constructs have to be clearly defined first.
Assessment developers should not do the work of curriculum philosophers.
Curriculum content should be clear in order for assessment design to be a
value-free endeavour.

More Resources
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Highlights from the discussion between
ARC delegates and ARC thought leaders

Education System Aims:

Find ways to co-create assessment tools and methods which balance
perspectives from a variety of stakeholders in education.
Examine which voices have and continue to be marginalized and
excluded in assessment processes.
Foster

collaboration

between

public

education

systems

and

post-

secondary institutions around the topic of assessment to ensure access to
quality education for all.
Politics & Assessment:

Public education systems and post-secondary institutions need to work
together to ensure access to quality education for all.
The politicization of assessment has led to money and resource allocation
for high-stakes testing, and to decisions made by politicians rather than
by education professionals.
There needs to be a compromise among stakeholders in the solutions and
desired assessment outcomes.
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Key Considerations for Assessment Design Features:

How can a principled approach to assessment design be inclusive of
multiple views? For example, how might it empower voices, include
interdisciplinary approaches, etc?
How might a country-specific assessment approach respond to the
diversity of student populations in a nation?
How can systems balance and leverage the multiple uses of any given
form of assessment, such as feedback to learners, institutional decision
making, college admissions, and system-wide policy-making?
How can systems make high-stakes assessment an experience of deep
learning? Can it be an engaging and motivating process for students,
while also assessing the skills and learning abilities of students?
What role does technology play in assessment, such as formative real-time
assessment tools, digital portfolios, etc?
How can we move beyond the one measure of achievement and/or
aptitude in the decision-making of high-stakes assessment?
Is there a common understanding of the difference that exists between
cohort-based assessment and norm-based assessment?
ARC Delegates’ Key Take-Aways:

We need flexible and principle-based assessment tools and methods that
are personalized, adaptive and as varied as possible.
Assessment should be more valuable to students and teachers than to the
system or external stakeholders (i.e. companies, universities, etc).
Assessment should foster motivation and engagement, rather than only
categorization and judgement.
For the future, we need assessment tools and methods that stimulate
deep learning for students.

Page 7

ARC Delegate Questions For Further Investigation:
How might we engage in an open conversation about what publicly
funded education is meant to do?
What can be done to understand our own assessment system as it
currently is?
How can we identify the areas where our current assessment system is
working well?
How do we make assessment relevant for the 21st-century skills we wish to
promote?
How can we design testing and evaluation systems that diverge from
“ranking” students?
What is the current relationship between curriculum (what do we want
students to know?) and assessment (how do we know they learned it)?
What systems have developed a balanced mix of assessment approaches?
Who is assessing “wider characteristics” well?
What

is

the

preferred

assessment

process

for

secondary

students,

recognizing some students under-learn and overscore while others learn
but underscore?
What is the role of technology in helping us capture some of the skills and
higher orders skills?
From the final poll, ARC delegates highlighted these 5 areas they want
to learn more about:

1. Assessment: Servant or driver of the curriculum?
2. New models of assessment
3. Decolonizing assessment
4. A principled approach to assessment design
5. Balancing stakeholders views
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Andy Hargreaves's
Closing Remarks

“HOW CAN WE MAKE ASSESSMENT LOOK LIKE A MAP
THAT
REPRESENTS
STUDENTS'
ACHIEVEMENTS,
LEARNING AND SUCCESS, AND SERVES DIFFERENT
PURPOSES INCLUDING CREDENTIALS?”

“During this pandemic, we have literally suspended belief about what
examinations and other forms of similar assessment normally do within the
system. Many kids have literally been taken out of it [regular assessment
practices] for two years and we have had to fall back on or invent other ways
of assessing kids and their performance for credentialing, actually, so they can
move on with their lives.”

It is important to accept that there are strengths and limitations for and
against things, without turning them into vetoes against the alternatives to
use them.
The goal of policy is to create a dialogue that can steer us towards
identifying concerns and improving all facets of education, including
assessments.
The pandemic has and continues to be an opportunity to examine learning
on a deeper level, by reviewing evidence-based learning outcomes in order
to move forward in improving the quality of education.
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